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Module Objectives
By the end of this module, you will be able to:

|dentify the key features and concepts of inclusive education

Learn about inclusive education throughout the world

Analyze barriers to inclusion (systemic, attitudinal, instructional, cultural)
Reflect on the Models of Disability

Explore practical and inclusive strategies that work in various contexts,
inside and outside of the classroom
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Why is Inclusive Education Important?

Equal Opportunities and Social Justice

Inclusion is not just about placing students in regular classrooms, but transforming
systems and shifting mindsets to be responsive to diversity (Shields & Hesbol, 2020)
Improves Academic and Social Outcomes

Research shows that students with and without disabilities benefit from inclusive
classrooms through (a) Improved academic performance (Lehane & Senior, 2020), (b)
better social skills, (c) increased empathy and acceptance (Roldan et al., 2021).
Upholds Human Rights and Dignity

Inclusive education aligns with the UN Convention on the Rights of Persons with
Disabilities (CRPD), which declares that people with disabilities have the right to
inclusive, quality, and free primary and secondary education (UNESCO, 1994).
Supports Lifelong Participation and Belonging

Inclusive education builds a foundation for democratic participation and social

cohesion (Esteban, 2022)
§<DrSEfI$ ti I

Special Education & Servlces

Councn for
Excephonal
Children




Inclusive Education in the World

International

e UN Convention on the Rights of Persons with Disabilities (CRPD) — Article 24

e UN Convention on the Rights of the Child (CRC) — Articles 28 & 29

e UN Sustainable Development Goal 4 (SDG 4) — “Ensure inclusive and equitable
quality education and promote lifelong learning opportunities for all”

e UNESCO Salamanca Statement (1994) — Emphasized the importance of
inclusive education, advocating that all children should learn together, regardless
of their differences or difficulties.
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International Models of Inclusive Education

Inclusion is approached in different regions:

e North America (e.g., Individuals with Disabilities
Education Act - IDEA)

e Europe (e.g., EU inclusion policy- European
Education Area)

e Asia (e.g. India’s RTE Act)
Africa (e.g., community-based models)

e Latin America (e.g., Brazil's Specialized Educational
Support Program)
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Key Features and Principles
of Inclusive Education

Access for All Learners - Inclusive education ensures that every child, regardless of ability,
background, or circumstance, can attend and participate in a mainstream school setting.
Participation and Belonging - Inclusion is not just physical presence; it's about active
participation and feeling valued in the classroom community.

Flexible Curriculum and Instruction - Teaching methods and content are adapted to meet
diverse learning needs (e.g., differentiated instruction, scaffolding, use of assistive
technology).

Support Services Within Regular Settings - Additional services (speech therapy, special
education support, etc.) are integrated into the general classroom rather than provided in
isolation.

Collaborative Teaching and Teamwork - Teachers, special educators, paraprofessionals,
and families work together to support the learner.
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Key Features and Principles
of Inclusive Education (cont.)

Safe, Respectful, and Nurturing Environment - An inclusive classroom promotes respect,
empathy, and acceptance among all students.

Continuous Professional Development - Teachers receive ongoing training in inclusive
strategies, Universal Design for Learning (UDL), and inclusive assessment practices.
Student-Centered Assessment - Assessment strategies focus on growth and potential, using
diverse ways of demonstrating learning rather than standardized, one-size-fits-all tests.

Student Voice and Empowerment: Educational environments that nurture student choice, voice,
and self-determination, recognizing students as active participants in their learning journey
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Disability: It includes more than you think!

The World Health Organization defines disability as following:
Disability results from the interaction between individuals with a
health condition, such as cerebral palsy, Down syndrome and
depression, with personal and environmental factors including
negative attitudes, inaccessible transportation and public buildings,
and limited social support.

Everyone is a genius.

But if you judge a fish
on its ability to climb a tree,

A person’s environment has a huge effect on the experience and it will live its whole life believing it is sfupid.
extent of disability. Inaccessible environments create barriers that - Albert Ensten
often hinder the full and effective participation of persons with
disabilities in society on an equal basis with others. Progress on
improving social participation can be made by addressing these éﬁ
barriers and facilitating persons with disabilities in their day to day

lives.
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Inclusion

UNESCO defines inclusive education as:
“A process of addressing and responding to the diversity of needs
of all learners through increasing participation in learning, cultures, W
and communities, and reducing exclusion within and from
S)VESIT!

education.

It involves changes and modifications to content, approach, P

structures and strategies, with a common vision which covers all

children of the appropriate age range and a conviction that it is the ﬂ ﬂ &
responsibility of the state to educate all children.”
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Barriers to Inclusion: 1

e Attitudinal Barriers

(@)

(@)

(@)

(@)

Deficit-based thinking about disability or difference
Low expectations for students with disabilities
Resistance to change or fear of failure

Lack of understanding of inclusive practices

e Structural/Policy Barriers

O
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Separate programs or tracking systems

Limited collaboration time for co-teaching

Inflexible curriculum or scheduling

Instruction for students with disabilities not aligned with
grade-level standards
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Barriers to Inclusion: 2

e Instructional Barriers

Lack of training in Universal Design for Learning (UDL)
One-size-fits-all teaching methods

Insufficient use of assistive technology

Poor differentiation or accommodations

e Resource Barriers
o Underfunded schools and lack of support staff
o Inadequate access to materials or adaptive tools
o High caseloads for special education teachers
o Limited access to mental health or behavioral supports

o

O
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Barriers to Inclusion: 3

e Cultural and Linguistic Barriers
o Misunderstandings/Stigma surrounding disability across cultures
o Inadequate translation or interpretation services/inadequate communication with
parents who may not understand special education jargon
o Curriculum not representative of diverse identities
o Bias in assessment or classification: students who may not know the language of
the tests are labeled with disability in error. 7
e Family Engagement Barriers [[wa |
o Families not included as equal partners it BB, I
Jargon-heavy special education field S SLELE
School practices not aligned with family values
Immigration status or parental mistrust of institutions
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Charity Model of Disability

The charity model of disability views people with disabilities as victims or objects
of pity. They are seen as recipients and beneficiaries of services. This approach
see people with disabilities as passive, tragic or suffering and requiring care. It
assumes that it is the community and society’s responsibility to arrange services
for people with disabilities and know what is best for them.
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Medical Model of Disability

The medical model of disability focuses on the individual and sees disability as a
health condition, an impairment located within the individual. It assumes that by
addressing the medical ailment this will resolve the problem. In this approach a
person with a disability is considered to be a patient, in terms of their diagnosis
requiring medical intervention. Disability is seen as a disease or defect that is out
of what is considered to be “normal” and that needs to be fixed or cured.
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Social Model of Disability

The social model of disability focuses on society and considers that the problem
lies there. Due to social, institutional, economic or political barriers, people with
disabilities are excluded from society. This approach focuses on reforming society,
removing barriers to participation, raising awareness and changing attitudes,
practice and policies.
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Human Rights Model of Disability

The human rights based model is based on the social model and shares the same
premise that it is society that needs to change. This approach focuses on equity
and rights and looks to include all people equally within society. It is founded on
the principle that human rights for all human beings is an inalienable right and that
all rights are applicable and indivisible.
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How Can | Apply This in My Context?

Inclusive education is not only an educational imperative, but also
a moral and legal obligation. It reflects the values of a just society,
respects human diversity, and improves educational outcomes
for all learners. In the role of Educator we must consider:

- Equity Over Equality (UNESCO, 2009)

- Respect for Diversity (Florian & Black-Hawkins, 2011)
- Participation and Belonging (Booth & Ainscow, 2011)
- Holistic Development (Christoph Teschers, 2020)

SHOVELING THEM OFF, &=

- Collaborative Responsibility (Klaus Wedell, 2008) ’ THEN | WILL CLEAR g2

- Systemic Change and Flexibility (Mel Ainscow, 2005) A~ R “
Inclusive education requires schools and systems to adapt & 2
structures, policies, and curricula to accommodate all R“'G\evf "

learners—not force learners to fit rigid systems.

' [\ CLEARING A PATH FOR EVERYONE!
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Education for all with Universal Design for Learning
(UDL)

UDL is a framework that helps teachers design accessible, challenging learning
experiences that work for all students. Think of UDL as a lens through which educators
design instruction that allows students a variety of ways to access content, engage with
instruction, and demonstrate their learning. Each word in the name Universal Design for
Learning is intentional and reflects the priorities of UDL:

e Universal: UDL is an approach for designing instruction for all students
e Design: UDL is incorporated from the start, as instruction is being planned
e Learning: UDL is based on a deep understanding of how humans learn
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Co-Teaching-General and Special education
The Best of Both Worlds

Co-teaching, team teaching, teaming, and collaborative teaching are some of the names
given to the practice of two teachers delivering content to a classroom of students. Two
professionals sharing a space and a group of students allows for the unique collaboration
of both professionals to better provide for the increased diversity within the general
education classroom.

Co-teaching involves the co-planning, co-instructing, and co-assessing of two
professionals

Co-teachers are responsible for all students in the classroom (the special educator is not
just responsible for students with special needs)
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Adaptations

Accommodations

Do not fundamentally alter or
lower expectations or standards in
instructional level, content

or performance criteria.

Changes are made in order to provide

equal access to learning and equal
opportunity to demonstrate what is
known.

Grading is same

Modifications

Do fundamentally
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Strategies to Create a More Inclusive Environment-1

Classroom learning environment

o 0O o 0O O O O O o o

Use visuals, gestures, and models to reinforce language

Offer choice in how students engage with content or show understanding

Design lessons with multiple entry points (simple to complex)

Modify assignments

Different level of text

Different test questions, use of portfolios instead of standardized tests

Oral exams instead of written ones

Alternate project or assignment

Set up peer supports or learning buddies

Provide quiet zones or calming tools for emotional regulation/ sensory areas for

sensory integration .
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Strategies to Create a More Inclusive Environment-2

Culturally Responsive Inclusion

e Honor students’ home languages, cultures, and

traditions
e Use examples, books, and visuals that reflect student

diversity
Engage families as collaborators
Avoid assumptions about disability, because beliefs

vary by culture
e Listen to student voice and community knowledge

(orses
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Strategies to Create a More Inclusive Environment-3
Use Assistive Technology

Speech-to-text tools

Reading software or audio narration

Timers or scheduling apps

Low-tech options: visual cards, textured tools, choice boards

Alternative learning materials (using picture-based books, audiobooks)
Larger print

Sign language interpreter

Braille

Visual aids

Use AAC (Augmentative and Alternative Communication) tools

Respect non-speaking students’ communication styles

Provide training in sign language, symbol-based systems, or picture communication when needed
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Strategies to Create a More Inclusive Environment-4

Collaborative Support Systems

e \Work as a team: classroom teacher, specialists, aides, families
e Share strategies across classrooms and celebrate small wins
e Clarify roles and share plans so everyone supports the student consistently
e Provide ongoing professional development and reflection
Behavior Support
e Understand behavior as communication
e Use positive behavioral supports ‘_
e Anticipate needs: offer breaks, routines, visual reminders =
e Create predictable and calm learning environments ]
e Avoid punishment; use restorative practices
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Resources

International

National

e UDL-Cast ora ° Ig_gers collaborate across the

e UDL-IRIS Center e European Schoolnet

e (Co-teaching-Indiana State recommendations for

e Co-teaching-2Teach collaboration teaching

o Ted Talks e \Ways to Transform Education
(UNESCO)

e Teachers Guide to Global
Collaboration (Globalguide.orqg)
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http://cast.org
https://iris.peabody.vanderbilt.edu/product/udl/
https://www.iidc.indiana.edu/cell/what-we-do/co-teaching.html
https://2teachllc.com/
https://www.madebyteachers.com/products/short-ted-talks-disabilities-inclusion-discussion-reflective-questions/
https://www.edutopia.org/article/how-students-can-meet-their-peers-all-over-world/
https://www.edutopia.org/article/how-students-can-meet-their-peers-all-over-world/
http://www.eun.org/news/detail?articleId=1188053
http://www.eun.org/news/detail?articleId=1188053
http://www.eun.org/news/detail?articleId=1188053
https://www.unesco.org/en/articles/7-ways-countries-are-transforming-education
https://www.unesco.org/en/articles/7-ways-countries-are-transforming-education
https://www.globaledguide.org/un-sdg/quality-education
https://www.globaledguide.org/un-sdg/quality-education
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