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Definition of Terms

Inclusive leadership is a leadership style
that actively counters discrimination, bias,
and inequity based on characteristics such as
race, ethnicity, disability, gender, sexual
orientation, and socioeconomic status.
Inclusive leaders ensure all students, families,
teachers, and staff, feel valued and respected;
align policies and practices to promote
equitable outcomes; and encourage
stakeholder participation and belonging.
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Objectives

By the end of this module, participants will be able to:

1. Define inclusive leadership within global and local educational
contexts.

2. Identify barriers and opportunities that influence inclusive
leadership in schools.

3. Apply evidence-informed frameworks.

4. Develop an action plan grounded in reflection and
data-based decision making.
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Rationale

Support leaders in implementing inclusive
practices.

Provide evidence-informed strategies that
strengthen equitable school systems.

Promote leadership that values diverse
perspectives.

Identify structures and systems that reinforce
inclusive leadership.
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Elements of Inclusive Leadership

Social Framework
e Ecological Systems Theory

Reflective Framework
e Continuous Improvement and Reflective Practice

Educational Frameworks

e Tiered Supports

e Trauma-Informed and Culturally Responsive
e High-Leverage Practices and Evidence-Based

Practices
NN
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Ecological Systems Theory

Chronosystem

simplypsychology.org
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Cycle of Continuous Improvement

The Ohio Improvement Process (OIP) The cycle of continuous improvement
provides a formal and ongoing process to
aid the improvement of a system and/or
its processes.

https://u.osu.edu/ebitraining/resources/cycle-of-continuous-im
provement/

L

IDENTIFY roetery
Critical Needs g : The sequence of the cycle ensures that

planning, collection of data and analysis

are completed first to inform what

SUPPORTING changes are required. The cycle

Implementation encourages the continuous monitoring and
: reflection.

5

EXAMINE,
Reflect,
Adjust

The cyclical structure highlights that
improvement is ongoing, reflection of
practices and processes should not stop.

IMPLEMENT
~and MONITOR
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https://u.osu.edu/ebitraining/resources/cycle-of-continuous-improvement/
https://u.osu.edu/ebitraining/resources/cycle-of-continuous-improvement/

Tiered Systems of Support

e Proactive systems to support all
students by meeting their individual
needs

e All students receive universal support;
about 80% of students will be
successful with only tier 1 instruction

e About 20% of students will require
additional supports

e About 15% of the population will be
successful with additional targeted
support

e The remaining 5% require more
intensive support

One-on-one

2. Targeted Support
small groups

1. Universal Support
All students
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Response to Intervention

Tier 3

Intensive
Services

Tier 2

Targeted Intervention
Classroom-Based

Tier 1

Universal Supports / Core Instruction
All Students

THIRD SPACE
LEARNING

Response to intervention

Third Space Learning

Council for
Exceptional
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Response to Intervention is;

e An educational framework to identify and
support students who are struggling
academically

e Uses evidence-based interventions to meet
students individual needs

e Regular monitoring of student progress

Uses data to make decisions

e Can reduce the number of referrals to
special education.

Further information can be found at Essential
Components of RTI-A Closer Look at Response to
Intervention
(https://files.eric.ed.gov/fulltext/ED526858.pdf)

ace.edu
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https://files.eric.ed.gov/fulltext/ED526858.pdf
https://www.google.com/search?client=safari&sca_esv=df89ab0a09fa1038&rls=en&udm=2&fbs=AIIjpHxU7SXXniUZfeShr2fp4giZ1Y6MJ25_tmWITc7uy4KIeoJTKjrFjVxydQWqI2NcOhYPURIv2wPgv_w_sE_0Sc6QogS5TvEDp7UpbJYBVowPixqwW1m3RxusXeC54mlaBumYN3u5pfCqB-oD9qPx3--36jwPvwXF481XLcW0wm9wTFZg8MxVNkucSTVoDxu97yIqWjecv87wfZ07E_JMn8zO1mG5vQ&q=Response+to+intervention&sa=X&ved=2ahUKEwiJyre6uI6QAxXTxzgGHVdYOPUQtKgLegQIFxAB&biw=1244&bih=739&dpr=2#vhid=9iTPM61K4Nl1hM&vssid=mosaic
http://ace.edu

Positive Behavioural Interventions and
Supports (PBIS

Tertiary Interventions- . . .
Managing and Impeoving PBIS is a multi-tiered framework which

Chronic Behavelor encourages positive, proactive, and safe
of Individual Students learning environment for all. PBIS

S e suppqrts students behaVIOUI‘,'SOCIa|,
Imgroving Behavior Among emotional and mental wellbeing as well as
Groups of Key Students Mandestng academics. PBIS uses evidence-based

Risky Behavioe and/or strategies and uses data in decision
Behavdoral Problems making

\ / Primary Interventions-
‘ Preventing Ruk among
Al Students

Further information can be found at
https://pbis.org
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https://pbis.org

Examples of MTSS - Response to Intervention
(RTI) and Positive Behaviour Interventions
and Supports (PBIS)

MTSS
Muti-Tiered System

of Supports

b Tier Il - intensive L Tier Il - intensive

Tier II - targeted Tier II - targeted

()ﬂeﬂ-core V/\]\ﬂ«l-core

Response to Intervention Positive Behavioral
Interventions and Supports

VRIS
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https://www.google.com/search?client=safari&rls=en&q=RTI+and+PBIS&ie=UTF-8&oe=UTF-8
https://www.google.com/search?client=safari&rls=en&q=RTI+and+PBIS&ie=UTF-8&oe=UTF-8
https://www.google.com/search?client=safari&rls=en&q=RTI+and+PBIS&ie=UTF-8&oe=UTF-8

MTSS

_¢AOERSHIP AND PO,

https://mtss4 ora INTEGRATEp &

Data-Based
Decision Making

Multi-Level
Prevention
System

https://mtss4success.org/essent
ial-components

Progress

Monitoring
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MTSS is a proactive framework which
integrates data and instruction to
maximise student success.

Screening - student data is collected
regularly (3 to 4 times a year) to identify
students who may be at risk of poor
outcomes and may require additional
support.

Progress Monitoring- continual
evaluation of the effectiveness of
instruction, interventions and supports.

Multi-level Prevention System - this
system helps to organise supports for
students. They have 3 tiers which
intensify in instruction and intervention.

Data-Based Decision Making -
relevant data is used to make decisions
about instruction, movement between
tiers in prevention system and allocation
of resources.
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Trauma-Informed Practices in Education

TEDxTalks - Dr Mary Crnobori
Why All Schools Should Be

Trauma-Informed
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https://youtu.be/XpaM0TTrgkQ?si=BiNUQRtl27ihfU5x
https://youtu.be/XpaM0TTrgkQ?si=BiNUQRtl27ihfU5x

Trauma-Informed Practices

WHOLE COMMUNITY

Prevention services; Interventions addressing social determinants of health; Connect with community partners; Shift policy to sustain implementation improvements

Identify challenges for student Promote disciplinary practices
undermining healthy self- that employ restorative
concept, and provide strategies which address
interventions to Sl the damage caused by
rebuild healthy ‘ supports thatare harmful behavior
sense of self individualized and involve
cross-setting partnerships

TARGETED

Trauma-sensitive supplemental strategies to
strengthen adaptive functioning, with
trauma-specific supports to address risk

Address harassment,
intimidation, and
bullying

Create opportunities to connect
with others, promoting
protective factors

for students

Transformative social emotional
learning, connecting self-
regulation with salient
identities and
self-concept

social identities and school environment

Promote psychological
safety and opportunities
R to connect with

school

UNIVERSAI.

WHOLE CHILD WHOLE SCHOOL
Council for o
lllustration-of-a-system-approach-to-tr Exceptional qaﬁggmom
auma-informed-care-in-schools-Note- Children Special Education & Services

An-ecological.png



https://www.researchgate.net/publication/349706570/figure/fig1/AS:996786944630784@1614663935270/Illustration-of-a-system-approach-to-trauma-informed-care-in-schools-Note-An-ecological.png
https://www.researchgate.net/publication/349706570/figure/fig1/AS:996786944630784@1614663935270/Illustration-of-a-system-approach-to-trauma-informed-care-in-schools-Note-An-ecological.png
https://www.researchgate.net/publication/349706570/figure/fig1/AS:996786944630784@1614663935270/Illustration-of-a-system-approach-to-trauma-informed-care-in-schools-Note-An-ecological.png

What is Culturally Sustaining Pedagogy?

Culturally sustaining pedagogy is a strengths-based instructional approach that centers and
sustains the cultural and linguistic identities, experiences, and ways of knowing of diverse students, They meaningfully center the communities and identities of students
families/ caregivers, and communities. This approach recognizes that culture is a dynamic set of values, by affirming and uplifting their perceptions and experiences and
beliefs, and practices that varies across students’ social identities (related to gender, sexuality, disability,
socioeconomic status, geographical location, and time period).! Educators adopt culturally sustaining
pedagogies so that culturally and linguistically diverse students might leave schools with a sense of pride in Despite this variance, four common elements tend to emerge across
themselves, a sense that they belong at school and have access to meaningful postsecondary pathways.2? teachers implementing culturally sustaining pedagogical practices.

Including student and intergenerational
community agency and input.

Example Practice:
Recognize that families/caregivers and ‘
community members are experts in their
own right. Learn about important cultural
practices from families/caregivers that might
be incorporated into classroom practices
(for example, how to make tamales or
weave mats). Partner with, not just involve,
families/caregivers and communities in

Culturally sustaining pedagogies are inherently dynamic approaches.

incorporating their expertise into classroom practices. Therefore, what is
culturally sustaining will look different across communities and contexts.

Centering
dynamic communities
and their languages,

practices, and knowledge.

Example Practice:
Learn about students’ racial, ethnic, cultural, and
linguistic backgrounds and their communities.
Incorporate knowledge students gain from their
families and communities and rich cultural
and linguistic ways of being into instruction.

Doing so helps to expand and sustain students’

ways of being and promotes their conceptual

understanding, language competence, and
mastery of analytical practices.®

I
F

Supporting positive relationships with the
land and the people of the land.

Example Practice:

Develop reciprocal relationships with Indigenous
communities through cross-cultural learning
seftings. This might include centering the

values, knowledge, sovereignty, and expertise
of Indigenous students, families/caregivers,
communities, and educators in the curriculum or
implementing feedback cycles with Indigenous
communities about educational goals across
the home and school. Lesson topics can include
environmental sustainability and vulnerability,
sociopolitical history and citizenship, or

Adopting or incorporating culturally sustaining pedagogy can help educators affirm students’ identities and engage students, families/caregivers, and
communities in determining their own agentic goals and outcomes for learning. This pedagogical approach has also been shown to be positively correlated with
educational outcomes, such as student engagement, attendance, and performance on traditional academic indicators (such as grades and test scores

Providing structured
opportunities to contend
with internalized oppressions.

\ethnomathemaﬁcs.’- 10,1

s Example Practice: ~
Create opportunities for students to learn about the
histories of their own and other students’ cultures.
Support students in using their voices to raise
awareness about or push back against oppressive

@ systems and structures in culturally relevant ways

e, that simultaneously foster a critical awareness of

M the world, move beyond damaging narratives,

and highlight the joy and resilience of communities

of color (for example, Hip-Hop Pedagogy).”

)'13, 14,15




Universal Design for Learning

Universal Design for Learning (UDL) is an evidence-based framework
that guides educators in designing inclusive instruction.

UDL shifts the focus from “fixing the learner” to removing barriers in
the learning environment.

UDL recognizes that learners vary in why they learn, what they learn,
and how they show learning.

It is based in three principles:

e Engagement
e Representation
e Action & Expression

Council for
Exceptional
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UDL Principles

1. Engagement - the "why” of learning

Engagement focuses on how learners are motivated and
emotionally invested in learning.

This principle encourages educators to:
e Offer choices to increase relevance and ownership

e Build supportive, inclusive learning environments
e Reduce threats and distractions while fostering persistence

Engagement is about helping students want to learn and stay
engaged.

Examples: Providing topic choices, using collaborative learning,
setting clear goals, or incorporating culturally meaningful
examples.

Council for
Exceptional
Children
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UDL Principles

2. Representation - the "what” of learning

Representation focuses on how information and content are
presented to learners.

This principle encourages educators to:

e Provide content in multiple formats (text, audio, visuals,
models)

e Clarify language, symbols, and vocabulary

e Highlight key ideas and relationships

Representation is about making content understandable to all
learners.

Example: Pairing readings with visuals or videos, pre-teaching
vocabulary, using graphic organizers, or modeling concepts
aloud.

Council for
Exceptional
Children
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UDL Principles
3. Action & Expression - the "how” of learning

Action & expression focuses on how learners demonstrate their
learning.

This principle encourages educators to:

e Offer multiple ways for students to respond and show learning

e Support executive functioning (planning, organizing,
self-monitoring)

e Provide tools and scaffolds for communication

Action & expression allows students to show learning in flexible
ways.

Examples: Allowing written, oral, visual, or digital products; using
checklists or templates; incorporating assistive technology.

Council for
Exceptional
Children
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Acces:

Support

Executive Function

Universal Design for Learning

CAST Universal Design for Learning Guidelines

The goal of UDL is learner agency that is purposeful & reflective, resourceful & authentic, strategic & action-oriented.

Design Multiple Means of

Engagement

Design Multiple Means of
Representation

Design Multiple Means of
Action & Expression ‘

Design Options for
Welcoming Interests & Identities -,

* Optimize choice and autonomy 7.2
o Coptimi: y’

value, and oty 17,2
* Nurture joy and play 72
o Addrez: biazes, threats, and distractionz 7.4

Design Options for

Sustaining Effort & Persistence =

» Clarify the meaning and purpaze of goalz (2.1)
Cptimize challenge and :unpon (&)

» Fozter collaboration. #
learning 125

Fozter belonging and community 2.4
e Offer action-oriented feedback jz.1|

wence, and

Design Options for

Emotional Capacity =

* Recognize expectationz. beliefz, and motivation: (2.2
. Devehpawmezof-elfmdoﬂ\a'(':l

* Promote individual and collective refl L]

o Cultivate thy and reztorats ol 5.4

() CAST Until learning has no limits"

Design Options for

Perception .,

* Support opportunities to customize the dizplay of
information (2.1

* Support multiple wayz to perceive information |12/

. R a diverzity of and identitiez in
suthentic ways {141

Design Options for

lananee&svmbols
* Clarfy y, zymbolz, and | structurez j=.11

* Support decoding of text. math ical jon, and
symbolz =2

» Cultivate understanding and rezpect acrozz languages
and dialectz 123

* Addrezz biaze: in the uze of language and zymbolz 1=+
* lhuztrate through multiple media iz.3)

Design Options for
Building Knowledge :;
» Connect prior & ledze to new learming s
* Highlight and explore patternz, critical features, bigideaz,
and relationzhipz 5.2
» Cultivate multiple wayz of knowing and making meaning j2.31
*  Maximi fer and lization js.4

Design Options for

Interaction -

* Vary and honor the methods for rezponze, navigation,
and movement .11

« Optimize accezs to ible materialz and azziztive and
accezzible technologies and tools 4.2}

Design Options for

Expresson & Communication s
Uze multiple media for communication 5.2

e Uze multiple toolz for
creativity (=2

* Build fluenciez with graduated zupport for practice and
performance js.)

* Addrezz biazes related to mode: of exprezzion and
communication (8.4

ition, and

Design Options for

Strategy Development .,

* Set meaningful goalz (a1

* Anticipate and plan for challengez joi

« Organize information and rezources (a2

« Enhance ity for StOring progress (a+
* Chalk huzionary ices ja.s)

CAST UDL Guidelines™ | udipudelimes.castorg | © CAST, Inc. 2024

Sugpezted Crtatiore CAST |2024). Univerzal Dezign for Leaming Guidelines verzion 3.0 [praphic crgancer]. Lynnfeld. MA: Author.
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Universal Design for Learning

UDL Principles Answer these Questions
Engagement: Why am I learning this?

Representation: What am I learning?

Action & Expression: How do I show what
I know?

Council for
Exceptional
Children
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High-Leverage Practices (HLP)
in Special Education

A set of key practices all educators should know and be able to

implement to support all students’ learning and behavior needs (Aceves
& Kennedy, 2024).

Twenty-two research-based practices that, when implemented, benefit
all students. Practices are grouped into four domains. They are related
to and enhance the High-Leverage Practices for General Education

Collaboration Data-Driven Planning  Instruction in Behavior Intensify and
and Academics Intervene as Needed

Council for
Exceptional
Children
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https://www.teachingworks.org/

.f/.§ for Students

with Disabilities

Embedded HLPs

®¥ High-Leverage
R&. Pr'gcﬁces o

HLP in Special Education

Collaboration

Collaborate with

professionals to

increase student
success.

Collaborate with
families to support
student learning
and secure needed
services.

HLP 2: Organize and
facilitate effective meetings
with professionals and families.

Data-Driven

Planning

Use student

assessment data,
analyze instructional
practices, and make

necessary

adjustments that
improve student

outcomes.

HLP 4: Use multiple sources of
information to develop a
comprehensive understanding
of a student's strengths and
needs.

HLP 5: Interpret and
communicate assessment
information to collaboratively
design and implement
educational programs.

HLP 11: Identify and prioritize
long and short-term learming
goals.

HLD 12: Systematically design
instruction toward a specific
learning goal.

Council for

Exceptional

Children

Behavior and

Academics

Establish consistent,
organized and
responsive learning
environments.

What to teach

HLP 9: Teach social behaviors.

HLP 14: Teach cognitive and
metacognitive strategies to
support learning and
independence.

HLP 21: Teach students to
maintain and generalize new
learning across time and
settings.

gy
DFSES

Use explicit
instruction.

How to teach

HLP 13: Adapt curriculum
tasks and materials for
specific learning goals.

HLP 15: Provide scaffolded
supports.

HLP 17: Use flexible grouping.

HLDP 18: Use strategies to promote

active student engagement.

HLP 19: Use assistive and
Instructional technologies.

HLD 8/22: Provide positive and
constructive feedback to guide
students’ learning (HLP 22) and
behavior (HLP 8).

— Division of International
Special Education & Services

Intensify and

Intervene as Needed
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Evidence-Based Practices (EBP)

EBP are effective practices that el
high-quality research shows will '
increase student achievement
when matching to student
needs, include teacher training,
and are implemented with e OO
fidelity (Cook et al., 2012).
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Evidence-Based Practices

Evidence-based » Shown to have a positive effect on student outcomes
practice e The research design allows one to infer that the practice led to child or
student improvement
e Multiple high-quality studies have been conducted
e Reviewed by a reputable organization (e.g., What Works Clearinghouse)

Promising practice * Shown to have positive effects on learner outcomes

e The research design does not clearly demonstrate that the practice led to
child or student improvement

e Insufficient number of studies conducted to demonstrate its effectiveness

Research-based e Some research studies have demonstrated positive effects on student
practice outcomes while other studies have not
* Based on research that may or may not clearly demonstrate that the
practice led to improved child or student outcomes
¢ Multiple studies have been conducted

Emerging practice * Anecdotal evidence of effectiveness
e Research has not been conducted

. AN
Council for -
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How HLP and EBP are Connected

Owiny & Cornelius (2024) demonstrate that HLPs and EBPs go
hand-in-hand. They must be chosen well and implemented with fidelity.

EBPs HLPs

e Instructional practices that
are identified through
rigorous research to
improve outcomes for
students with disabilities.

e Research-based teacher
actions that
are fundamental to
support K-12 student
learning.

Set of interventions to
address and mediate a
specific skill/behavior
deficit.

e Set of core tasks necessary
to teaching.

e HOW we teach!

« WHAT we teach!

Council for
Exceptional
Children
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How EBPs and HLPs are Connected

Researched
Addresses e Use across
specific contents

Improves student
skills P

outcomes

Finite set of
practices

IGULILIEUI Teach pre-service &
ol - Teld [0 in-service teachers

to implement

e May have a Free to
cost implement

Council for
Exceptional
Children
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Becoming a More Inclusive Leader

1. Reflect on Personal Beliefs and Leadership Stance

Inclusive leadership begins with self-awareness.

e What beliefs do I hold about students with disabilities, multilingual
learners, and students with extensive support needs?

e In what ways might my own experiences with schooling shape how
I define “success,” “behavior,” or “readiness”?

e When faced with challenges, do I default to fixing students or
examining systems?

e How comfortable am I with ambiguity, flexibility, and shared
leadership when supporting diverse learners?

~\. Special Education & Services
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Becoming a More Inclusive Leader

2. Understand Inclusion as a Systems Commitment
(Not a Program)

Inclusion is not a place; it’s a practice embedded in systems.

e How do I currently define inclusion in my school, and whose voices
shaped that definition?

e Is inclusion positioned as “extra work” or as core to how teaching
and learning happen?

e How do general education, special education, and support service
staff collaborate or operate in silos? If special education and support
services are not adequately staffed, how are general education
teachers trained for inclusion?

e Whose responsibility is inclusion in my school, and how is that
communicated explicitly?

§<DD.53§1 El§mcﬁonol

~\. Special Education & Services

o
o Council for
&P Exceptional
Children



Becoming a More Inclusive Leader-2

3. School Climate and Culture: Take an Honest Pulse
Culture reveals what a school truly values.

e What messages do students, families, and staff receive about who
belongs in this school?

e Whose strengths are recognized and celebrated, and whose are
overlooked?

e How are discipline, referrals, and support decisions made, and who
is disproportionately impacted?

e Do students with disabilities and other marginalized identities
experience joy, belonging, and meaningful participation here?

~\. Special Education & Services
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Becoming a More Inclusive Leader-2

4. Reflect on Tiered Systems and Effective
Instructional Practices Through an Inclusion Lens

Frameworks can either reinforce exclusion or disrupt it.

Which frameworks are currently in place? Do they promote
exclusion or inclusion?

How are tiered systems and effective instructional practices (i;e.,
trauma-informed practices, CLSP, HLP, EBP) currently framed in my
school: as compliance tools or as equity-driven supports?

Do these systems focus more on identifying deficits or removing
barriers to learning?

How do we ensure Tier 1 instruction is truly accessible before
intensifying interventions?

Are data used to support students or to justify exclusion from

general education spaces?
(orses

Speclal Educatio 88 rvl
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Becoming an Inclusive Leader-3

5. Family and Community as Partners in Inclusion
Inclusion extends beyond the school walls.

e Whose families feel welcomed, heard, and respected in
decision-making?

e How do we engage families of students with disabilities as experts
on their children?

e Are language, culture, and disability viewed as assets or
challenges?

e How do we build trust with families who have experienced exclusion
or harm from schools?

Special Education & Services

o
o Council for
&‘P Exceptional
Children



Becoming an Inclusive Leader-3

6. Moving from Reflection to Action
Inclusive leadership is measured by what changes.

e What policies or routines in my school unintentionally reinforce
exclusion?

e What is one system-level change I can initiate to improve access
and belonging?

e How will I know if our school culture is becoming more inclusive,
and who gets to define that success?

e What accountability structures ensure inclusion remains a shared,
ongoing commitment?

~\. Special Education & Services
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Reflection

1. Consider your leadership
style and school context.

2. Which of these concepts of
inclusive leadership most
resonate with you? Which
is most relevant to your
school context?

3. What is one small action
step you can take to

d S By 1 improve your school’s
ucational Framewor inc|usion Of Students Wlth

SCHOOL LEADERSHIP

Reflective
Framework

Cycle of Continuous
Improvement

Social
Framework

Ecological Systems

"N OANR 2 >z; Kye disabilities or learning
'///// 72772727777 ’I/;III/// ~ ’;;/I//// Cha I |enges a nd thei r

families in general?
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Resources

Inclusive Education

Government of Malta: Policy on Inclusive Education in Schools
UNESCO Incheon Declaration
National Council for Special Education: Inclusive Education Framework

Ecological Systems Theory

Brofenbrenner’s Ecological Systems Theory
Ecological Systems Theory

Applying the Theory in Practice

Ecological Systems Analysis of Initiatives in the UK

Cycle of Continuous Improvement and Reflective Practice

Cycle of Continuous Improvement
Improvement Cycles

Council for
Exceptional
Children
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https://education.gov.mt/wp-content/uploads/2024/02/Policy-on-Inclusive-Education-in-Schools.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000233137/PDF/233137eng.pdf.multi
https://ncse.ie/wp-content/uploads/2014/10/InclusiveEducationFramework_InteractiveVersion.pdf
https://www.simplypsychology.org/bronfenbrenner.html
https://youtu.be/qSPDriVLxK4?si=6ZCUhoe1ZbwGbiIv
https://opentext.wsu.edu/theoreticalmodelsforteachingandresearch/chapter/ecological-systems-theory/
https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/berj.4038
https://u.osu.edu/ebitraining/resources/cycle-of-continuous-improvement/
https://implementation.fpg.unc.edu/implementation-practice/improvement-cycles/

Resources

Tiered Supports: MTSS
e Center on Multi-Tiered Systems of Support
e What is MTSS?
e MTSS: What is a Multi-Tiered System of Supports?

Tiered Supports: RTI
e Using a Response to Intervention Framework to Improve Student Learning: A Pocket

Guide for State and District Leaders

e What is Response to Intervention?
e Essential Components of RTI — A Closer Look at Response to Intervention

Tiered Supports: PBIS
e Center on PBIS: What is PBIS?
e Positive Behavior Strategies: A Guide for Teachers
e Behavior Intervention and Positive Behavior Support for Young Children
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https://mtss4success.org/essential-components
https://www.understood.org/en/articles/mtss-what-you-need-to-know
https://www.edweek.org/teaching-learning/mtss-what-is-a-multi-tiered-system-of-supports/2023/10?utm_source=goog&utm_medium=cpc&utm_campaign=ew+performance+max+subscription&ccag=subscription&cckw=&cccv=subscription+ad&gad_source=1&gad_campaignid=23338998931&gbraid=0AAAAADfp2x2f__-J1k-3DX7dtn5TniyyZ&gclid=Cj0KCQiA0p7KBhCkARIsAE6Xlanbap_IBkEKYOie42d5T81Nymd87EzN6gPqsM5H5kaKef0S0MeI-YIaAnpKEALw_wcB
https://www.air.org/sites/default/files/2021-06/Response_to_Intervention_Pocket_Guide_2_0.pdf?afd_azwaf_tok=eyJhbGciOiJSUzI1NiJ9.eyJhdWQiOiJ3d3cuYWlyLm9yZyIsImV4cCI6MTc0NzczNTI4OSwiaWF0IjoxNzQ3NzM1Mjc5LCJpc3MiOiJ0aWVyMS03Y2NkODc0YjQ1LWRrZ21mIiwic3ViIjoiMTg1LjIxMS4zMi41NiIsImRhdGEiOnsidHlwZSI6Imlzc3VlZCIsInJlZiI6IjIwMjUwNTIwVDEwMDExOVotMTdjY2Q4NzRiNDVka2dtZmhDMVNKQ3h0ZjQwMDAwMDAwOTVnMDAwMDAwMDA0dXlyIiwiYiI6IlA3QXFfcnRUMFhhcEVtUnNrRGlmMWppYnJfXy1sbkI4N1VaOE85ekpmS2ciLCJoIjoiUXlweGw2UXlHek1GSl8xZjdjbGNvQnlRYl9VaFhkYXNaS2tkbkNRSDZ6OCJ9fQ.T8Yw8NPAePJ3OJCIkhpxA0i9Ww9Z__-qY0f-pPFOuv3F-7oherHJRPTxyoWanVPBiNBOM-chDuoaWHN9cAkMwHJukYvulFWVUYtkmXoofgyfh7A7dblq9wyU6IOaDxHZXmh8NWBeXTxdKQPnLT5tkFfn3eyDExP9CvYGShtSk9h9qbwVoNODxF4LJCSTJ8fRGShjwGfs--UVTCfj2NXvyUqIzTDKpVsLRFLwpoAwY6oytOwxWVifQSb-PtGtQ7ULG2OEv6JCXu7zlrXKp0-toMNtCO6WudzJELpcxAy8RQseOQC4ZkHiwWgg_z3IkNwjihIDKnsASfmm7spAmmv_cA.WF3obl2IDtqgvMFRqVdYkD5s
https://www.air.org/sites/default/files/2021-06/Response_to_Intervention_Pocket_Guide_2_0.pdf?afd_azwaf_tok=eyJhbGciOiJSUzI1NiJ9.eyJhdWQiOiJ3d3cuYWlyLm9yZyIsImV4cCI6MTc0NzczNTI4OSwiaWF0IjoxNzQ3NzM1Mjc5LCJpc3MiOiJ0aWVyMS03Y2NkODc0YjQ1LWRrZ21mIiwic3ViIjoiMTg1LjIxMS4zMi41NiIsImRhdGEiOnsidHlwZSI6Imlzc3VlZCIsInJlZiI6IjIwMjUwNTIwVDEwMDExOVotMTdjY2Q4NzRiNDVka2dtZmhDMVNKQ3h0ZjQwMDAwMDAwOTVnMDAwMDAwMDA0dXlyIiwiYiI6IlA3QXFfcnRUMFhhcEVtUnNrRGlmMWppYnJfXy1sbkI4N1VaOE85ekpmS2ciLCJoIjoiUXlweGw2UXlHek1GSl8xZjdjbGNvQnlRYl9VaFhkYXNaS2tkbkNRSDZ6OCJ9fQ.T8Yw8NPAePJ3OJCIkhpxA0i9Ww9Z__-qY0f-pPFOuv3F-7oherHJRPTxyoWanVPBiNBOM-chDuoaWHN9cAkMwHJukYvulFWVUYtkmXoofgyfh7A7dblq9wyU6IOaDxHZXmh8NWBeXTxdKQPnLT5tkFfn3eyDExP9CvYGShtSk9h9qbwVoNODxF4LJCSTJ8fRGShjwGfs--UVTCfj2NXvyUqIzTDKpVsLRFLwpoAwY6oytOwxWVifQSb-PtGtQ7ULG2OEv6JCXu7zlrXKp0-toMNtCO6WudzJELpcxAy8RQseOQC4ZkHiwWgg_z3IkNwjihIDKnsASfmm7spAmmv_cA.WF3obl2IDtqgvMFRqVdYkD5s
https://www.understood.org/en/articles/understanding-response-to-intervention
https://files.eric.ed.gov/fulltext/ED526858.pdf
https://www.pbis.org/pbis/what-is-pbis
https://www.readingrockets.org/topics/classroom-management/articles/positive-behavior-strategies-guide-teachers
https://www.challengingbehavior.org/pyramid-model/behavior-intervention/pbs/

Resources

Trauma-Informed Practices

National Education Association (United States) Suggestions for TIP
Supporting Trauma-Informed Schools

Open-Education Resource:Trauma-Informed School Practices

A Call to Connection: Making Childhood Trauma Personal

ReMoved

Remember My Story: ReMoved Part 2

Love is Never Wasted - ReMoved Part 3

Culturally and Linguistically Sustaining Practices

National Equity Project: Culturally Responsive Teaching
Culturally Sustaining Pedagogy Infographic

CLSP Terms Defined

What Is Culturally And Linguistically Responsive Teaching?
Video on CSP-Bridging Theory and Practice
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https://www.nea.org/professional-excellence/student-engagement/tools-tips/trauma-informed-practices
https://www.schoolsafety.gov/sites/default/files/2024-05/SchoolSafety%20Issue%20Brief_Strategies%20and%20Resources%20to%20Support%20Trauma-Informed%20Schools_508c.pdf
https://open.umn.edu/opentextbooks/textbooks/trauma-informed-school-practices-building-expertise-to-transform-schools
https://youtu.be/-HG8H4n2j9I?si=IIZYlsvvsQy_ny0w
https://youtu.be/lOeQUwdAjE0?si=41jvg0h1BLxUzsRa
https://youtu.be/I1fGmEa6WnY?si=mncr0dsr9oftZt8o
https://youtu.be/fegRjSgRYXk?si=U0c2Sl4i09tXXKXo
https://www.nationalequityproject.org/culturally-responsive-teaching?gad_source=1&gad_campaignid=10389950117&gbraid=0AAAAAC0BhUAj3ilkbtV7Xj8NAK5-MEvqZ&gclid=Cj0KCQiA0p7KBhCkARIsAE6XlalIGA0FzZ-tLacc3H_b1_paa3hhElhGZGSDL7TAhJZFDUHwpyYV0FsaAqjhEALw_wcB
https://ies.ed.gov/rel-pacific/2025/01/culturally-sustaining-pedagogy-infographic
https://www.cde.ca.gov/sp/me/mt/clrtdescriptions.asp
https://youtu.be/OmS1c4oIeto?si=-zLV8lhZVlhewMIx
https://youtu.be/-l4vEkWYCNs?si=iYXABuufbRnuczh7

Resources

High-Leverage Practices

e High-Leverage Practices: Revised and Updated
highleveragepractices.org
IRIS Center Resources for HLPs
CEEDAR Center: High-Leverage Practices
Teaching Works: HLPs for General Education

Evidence-Based Practices
e Best Evidence Encyclopedia
Center on Instruction
IRIS Center Evidence-Based Practices Summaries
IRIS Center: Trustworthy Sources for Current Evidence-Based Practices
National Center on Intensive Intervention
Teaching LD
Vanderbilt: Evidence-Based Practices Landing Page
What Works Clearinghouse
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https://ceedar.education.ufl.edu/wp-content/uploads/2024/03/High-Leverage-Practices-for-Students-with-Disabilties-updated.pdf
http://highleveragepractices.org
https://iris.peabody.vanderbilt.edu/resources/high-leverage-practices/
https://ceedar.education.ufl.edu/high-leverage-practices/
https://www.teachingworks.org/
https://bestevidence.org/#content
https://www.centeroninstruction.org/#content
https://iris.peabody.vanderbilt.edu/resources/ebp_summaries/
https://iris.peabody.vanderbilt.edu/module/ebp_01/cresource/q2/p06/#content
https://intensiveintervention.org/#content
https://www.teachingld.org/#content
https://my.vanderbilt.edu/spedteacherresources/evidence-based-practices-landing-page/
https://ies.ed.gov/ncee/wwc/#content
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