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Definition of Terms

Inclusive leadership is a leadership style 
that actively counters discrimination, bias, 
and inequity based on characteristics such as 
race, ethnicity, disability, gender, sexual 
orientation, and socioeconomic status. 
Inclusive leaders ensure all students, families, 
teachers, and staff, feel valued and respected; 
align policies and practices to promote 
equitable outcomes; and encourage 
stakeholder participation and belonging.



Objectives

By the end of this module, participants will be able to:

1. Define inclusive leadership within global and local educational 
contexts.

2. Identify barriers and opportunities that influence inclusive 
leadership in schools.

3. Apply evidence-informed frameworks.

4. Develop an action plan grounded in reflection and 
data-based decision making.



Rationale

● Support leaders in implementing inclusive 
practices.

● Provide evidence-informed strategies that 
strengthen equitable school systems.

● Promote leadership that values diverse 
perspectives.

● Identify structures and systems that reinforce 
inclusive leadership.



Elements of Inclusive Leadership 

Social Framework
● Ecological Systems Theory 

Reflective Framework
● Continuous Improvement and Reflective Practice

Educational Frameworks
● Tiered Supports 
● Trauma-Informed and Culturally Responsive
● High-Leverage Practices and Evidence-Based 

Practices



Ecological Systems Theory



Cycle of Continuous Improvement

The Ohio Improvement Process (OIP)

https://u.osu.edu/ebitraining/resources/cycle-of-continuous-im
provement/

The cycle of continuous improvement 
provides a formal and ongoing process to 
aid the improvement of a system and/or 
its processes.

The sequence of the cycle ensures that 
planning, collection of data and analysis 
are completed first to inform what 
changes are required. The cycle 
encourages the continuous monitoring and 
reflection. 

The cyclical structure highlights that 
improvement is ongoing, reflection of 
practices and processes should not stop.

https://u.osu.edu/ebitraining/resources/cycle-of-continuous-improvement/
https://u.osu.edu/ebitraining/resources/cycle-of-continuous-improvement/


Tiered Systems of Support

● Proactive systems to support all 
students by meeting their individual 
needs

● All students receive universal support; 
about 80% of students will be 
successful with only tier 1 instruction

● About 20% of students will require 
additional supports

● About 15% of the population will be 
successful with additional targeted 
support 

● The remaining 5% require more 
intensive support

1. Universal Support
All students 

2. Targeted Support 
small groups 

3.  Intensive Support
One-on-one 



Response to Intervention

Response to Intervention is;

● An educational framework to identify and 
support students who are struggling 
academically

● Uses evidence-based interventions to meet 
students individual needs

● Regular monitoring of student progress
● Uses data to make decisions
● Can reduce the number of referrals to 

special education.

Further information can be found at Essential 
Components of RTI-A Closer Look at Response to 
Intervention 
(https://files.eric.ed.gov/fulltext/ED526858.pdf)

Response to intervention
Third Space Learning

ace.edu

https://files.eric.ed.gov/fulltext/ED526858.pdf
https://www.google.com/search?client=safari&sca_esv=df89ab0a09fa1038&rls=en&udm=2&fbs=AIIjpHxU7SXXniUZfeShr2fp4giZ1Y6MJ25_tmWITc7uy4KIeoJTKjrFjVxydQWqI2NcOhYPURIv2wPgv_w_sE_0Sc6QogS5TvEDp7UpbJYBVowPixqwW1m3RxusXeC54mlaBumYN3u5pfCqB-oD9qPx3--36jwPvwXF481XLcW0wm9wTFZg8MxVNkucSTVoDxu97yIqWjecv87wfZ07E_JMn8zO1mG5vQ&q=Response+to+intervention&sa=X&ved=2ahUKEwiJyre6uI6QAxXTxzgGHVdYOPUQtKgLegQIFxAB&biw=1244&bih=739&dpr=2#vhid=9iTPM61K4Nl1hM&vssid=mosaic
http://ace.edu


Positive Behavioural Interventions and 
Supports (PBIS

PBIS is a multi-tiered framework which 
encourages positive, proactive, and safe 
learning environment for all. PBIS 
supports students behaviour, social, 
emotional and mental wellbeing as well as 
academics. PBIS uses evidence-based 
strategies and uses data in decision 
making.

Further information can be found at 
https://pbis.org

https://pbis.org


Examples of MTSS – Response to Intervention 
(RTI) and Positive Behaviour Interventions 

and Supports (PBIS)

https://www.google.com/search?client=safa
ri&rls=en&q=RTI+and+PBIS&ie=UTF-8&oe=
UTF-8#vhid=_XL-2CC_cyFRNM&vssid=l

https://www.google.com/search?client=safari&rls=en&q=RTI+and+PBIS&ie=UTF-8&oe=UTF-8
https://www.google.com/search?client=safari&rls=en&q=RTI+and+PBIS&ie=UTF-8&oe=UTF-8
https://www.google.com/search?client=safari&rls=en&q=RTI+and+PBIS&ie=UTF-8&oe=UTF-8


MTSS 

https://mtss4success.org/essential-components

MTSS is a proactive framework which 
integrates data and instruction to 
maximise student success.

Screening – student data is collected 
regularly (3 to 4 times a year) to identify 
students who may be at risk of poor 
outcomes and may require additional 
support.

Progress Monitoring- continual 
evaluation of the effectiveness of 
instruction, interventions and supports.

Multi-level Prevention System – this 
system helps to organise supports for 
students. They have 3 tiers which 
intensify in instruction and intervention.

Data-Based Decision Making – 
relevant data is used to make decisions 
about instruction, movement between 
tiers in prevention system and allocation 
of resources.

https://mtss4success.org/essent
ial-components



Trauma-Informed Practices in Education

TEDxTalks - Dr Mary Crnobori 

Why All Schools Should Be 
Trauma-Informed 

https://youtu.be/XpaM0TTrgkQ?si=BiNUQRtl27ihfU5x
https://youtu.be/XpaM0TTrgkQ?si=BiNUQRtl27ihfU5x


Trauma-Informed Practices 

Illustration-of-a-system-approach-to-tr
auma-informed-care-in-schools-Note-
An-ecological.png

https://www.researchgate.net/publication/349706570/figure/fig1/AS:996786944630784@1614663935270/Illustration-of-a-system-approach-to-trauma-informed-care-in-schools-Note-An-ecological.png
https://www.researchgate.net/publication/349706570/figure/fig1/AS:996786944630784@1614663935270/Illustration-of-a-system-approach-to-trauma-informed-care-in-schools-Note-An-ecological.png
https://www.researchgate.net/publication/349706570/figure/fig1/AS:996786944630784@1614663935270/Illustration-of-a-system-approach-to-trauma-informed-care-in-schools-Note-An-ecological.png




Universal Design for Learning

Universal Design for Learning (UDL) is an evidence-based framework 
that guides educators in designing inclusive instruction.

UDL shifts the focus from “fixing the learner” to removing barriers in 
the learning environment.

UDL recognizes that learners vary in why they learn, what they learn, 
and how they show learning. 

It is based in three principles: 

● Engagement
● Representation
● Action & Expression



UDL Principles
1. Engagement – the “why” of learning

Engagement focuses on how learners are motivated and 
emotionally invested in learning.

This principle encourages educators to:
● Offer choices to increase relevance and ownership
● Build supportive, inclusive learning environments
● Reduce threats and distractions while fostering persistence

Engagement is about helping students want to learn and stay 
engaged.

Examples: Providing topic choices, using collaborative learning, 
setting clear goals, or incorporating culturally meaningful 
examples.



UDL Principles
2. Representation – the “what” of learning

Representation focuses on how information and content are 
presented to learners.

This principle encourages educators to:
● Provide content in multiple formats (text, audio, visuals, 

models)
● Clarify language, symbols, and vocabulary
● Highlight key ideas and relationships

Representation is about making content understandable to all 
learners.

Example: Pairing readings with visuals or videos, pre-teaching 
vocabulary, using graphic organizers, or modeling concepts 
aloud.



UDL Principles
3. Action & Expression – the “how” of learning

Action & expression focuses on how learners demonstrate their 
learning.

This principle encourages educators to:
● Offer multiple ways for students to respond and show learning
● Support executive functioning (planning, organizing, 

self-monitoring)
● Provide tools and scaffolds for communication 

Action & expression allows students to show learning in flexible 
ways.

Examples: Allowing written, oral, visual, or digital products; using 
checklists or templates; incorporating assistive technology.



Universal Design for Learning 



Universal Design for Learning 

UDL Principles Answer these Questions

Engagement: Why am I learning this?
Representation: What am I learning?

Action & Expression: How do I show what 
I know?



High-Leverage Practices (HLP) 
in Special Education

A set of key practices all educators should know and be able to 
implement to support all students’ learning and behavior needs (Aceves 
& Kennedy, 2024).

Twenty-two research-based practices that, when implemented, benefit 
all students. Practices are grouped into four domains. They are related 
to and enhance the High-Leverage Practices for General Education

https://www.teachingworks.org/


HLP in Special Education



Evidence-Based Practices (EBP)

EBP are effective practices that 
high-quality research shows will 
increase student achievement 
when matching to student 
needs, include teacher training, 
and are implemented with 
fidelity (Cook et al., 2012).



Evidence-Based Practices



How HLP and EBP are Connected

Owiny & Cornelius (2024) demonstrate that HLPs and EBPs go 
hand-in-hand. They must be chosen well and implemented with fidelity.

HLPs
• Research-based teacher 

actions that 
are fundamental to 
support K-12 student 
learning.

• Set of core tasks necessary 
to teaching.

• HOW we teach!

EBPs
• Instructional practices that 

are identified through 
rigorous research to 
improve outcomes for 
students with disabilities.

• Set of interventions to 
address and mediate a 
specific skill/behavior 
deficit.

• WHAT we teach!



How EBPs and HLPs are Connected

Researched

Improves student 
outcomes

EBP HLP

• Finite set of 
practices

• Infinite set 
    of practices

• Use across 
contents

• Addresses 
specific 
skills

Teach pre-service & 
in-service teachers 

to implement
• Free to 

implement
• May have a 

cost



Becoming a More Inclusive Leader

1. Reflect on Personal Beliefs and Leadership Stance

Inclusive leadership begins with self-awareness.

● What beliefs do I hold about students with disabilities, multilingual 
learners, and students with extensive support needs?

● In what ways might my own experiences with schooling shape how 
I define “success,” “behavior,” or “readiness”?

● When faced with challenges, do I default to fixing students or 
examining systems?

● How comfortable am I with ambiguity, flexibility, and shared 
leadership when supporting diverse learners?



Becoming a More Inclusive Leader

2. Understand Inclusion as a Systems Commitment 
(Not a Program)
Inclusion is not a place; it’s a practice embedded in systems.

● How do I currently define inclusion in my school, and whose voices 
shaped that definition?

● Is inclusion positioned as “extra work” or as core to how teaching 
and learning happen?

● How do general education, special education, and support service 
staff collaborate or operate in silos? If special education and support 
services are not adequately staffed, how are general education 
teachers trained for inclusion? 

● Whose responsibility is inclusion in my school, and how is that 
communicated explicitly?



Becoming a More Inclusive Leader-2

3. School Climate and Culture: Take an Honest Pulse

Culture reveals what a school truly values.

● What messages do students, families, and staff receive about who 
belongs in this school?

● Whose strengths are recognized and celebrated, and whose are 
overlooked?

● How are discipline, referrals, and support decisions made, and who 
is disproportionately impacted?

● Do students with disabilities and other marginalized identities 
experience joy, belonging, and meaningful participation here?



Becoming a More Inclusive Leader-2

4. Reflect on Tiered Systems and Effective 
Instructional Practices Through an Inclusion Lens
Frameworks can either reinforce exclusion or disrupt it.

● Which frameworks are currently in place? Do they promote 
exclusion or inclusion? 

● How are tiered systems and effective instructional practices  (i;e., 
trauma-informed practices, CLSP, HLP, EBP) currently framed in my 
school: as compliance tools or as equity-driven supports? 

● Do these systems focus more on identifying deficits or removing 
barriers to learning?

● How do we ensure Tier 1 instruction is truly accessible before 
intensifying interventions?

● Are data used to support students  or to justify exclusion from 
general education spaces?



Becoming an Inclusive Leader-3

5. Family and Community as Partners in Inclusion
Inclusion extends beyond the school walls.

● Whose families feel welcomed, heard, and respected in 
decision-making?

● How do we engage families of students with disabilities as experts 
on their children?

● Are language, culture, and disability viewed as assets or 
challenges?

● How do we build trust with families who have experienced exclusion 
or harm from schools?



Becoming an Inclusive Leader-3

6. Moving from Reflection to Action
Inclusive leadership is measured by what changes.

● What policies or routines in my school unintentionally reinforce 
exclusion?

● What is one system-level change I can initiate to improve access 
and belonging?

● How will I know if our school culture is becoming more inclusive, 
and who gets to define that success?

● What accountability structures ensure inclusion remains a shared, 
ongoing commitment?



Reflection 

1. Consider your leadership 
style and school context. 

2. Which of these concepts of 
inclusive leadership most 
resonate with you? Which 
is most relevant to your 
school context?

3. What is one small action 
step you can take to 
improve your school’s 
inclusion of students with 
disabilities or learning 
challenges and their 
families in general? 



Resources

Inclusive Education 
● Government of Malta: Policy on Inclusive Education in Schools
● UNESCO Incheon Declaration 
● National Council for Special Education: Inclusive Education Framework

Ecological Systems Theory 
● Brofenbrenner’s Ecological Systems Theory
● Ecological Systems Theory
● Applying the Theory in Practice
● Ecological Systems Analysis of Initiatives in the UK

Cycle of Continuous Improvement and Reflective Practice
● Cycle of Continuous Improvement 
● Improvement Cycles

https://education.gov.mt/wp-content/uploads/2024/02/Policy-on-Inclusive-Education-in-Schools.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000233137/PDF/233137eng.pdf.multi
https://ncse.ie/wp-content/uploads/2014/10/InclusiveEducationFramework_InteractiveVersion.pdf
https://www.simplypsychology.org/bronfenbrenner.html
https://youtu.be/qSPDriVLxK4?si=6ZCUhoe1ZbwGbiIv
https://opentext.wsu.edu/theoreticalmodelsforteachingandresearch/chapter/ecological-systems-theory/
https://bera-journals.onlinelibrary.wiley.com/doi/10.1002/berj.4038
https://u.osu.edu/ebitraining/resources/cycle-of-continuous-improvement/
https://implementation.fpg.unc.edu/implementation-practice/improvement-cycles/


Resources

Tiered Supports: MTSS
● Center on Multi-Tiered Systems of Support
● What is MTSS?
● MTSS: What is a Multi-Tiered System of Supports?

Tiered Supports: RTI
● Using a Response to Intervention Framework to Improve Student Learning: A Pocket 

Guide for State and District Leaders
● What is Response to Intervention?
● Essential Components of RTI – A Closer Look at Response to Intervention

Tiered Supports: PBIS
● Center on PBIS: What is PBIS?
● Positive Behavior Strategies: A Guide for Teachers
● Behavior Intervention and Positive Behavior Support for Young Children

https://mtss4success.org/essential-components
https://www.understood.org/en/articles/mtss-what-you-need-to-know
https://www.edweek.org/teaching-learning/mtss-what-is-a-multi-tiered-system-of-supports/2023/10?utm_source=goog&utm_medium=cpc&utm_campaign=ew+performance+max+subscription&ccag=subscription&cckw=&cccv=subscription+ad&gad_source=1&gad_campaignid=23338998931&gbraid=0AAAAADfp2x2f__-J1k-3DX7dtn5TniyyZ&gclid=Cj0KCQiA0p7KBhCkARIsAE6Xlanbap_IBkEKYOie42d5T81Nymd87EzN6gPqsM5H5kaKef0S0MeI-YIaAnpKEALw_wcB
https://www.air.org/sites/default/files/2021-06/Response_to_Intervention_Pocket_Guide_2_0.pdf?afd_azwaf_tok=eyJhbGciOiJSUzI1NiJ9.eyJhdWQiOiJ3d3cuYWlyLm9yZyIsImV4cCI6MTc0NzczNTI4OSwiaWF0IjoxNzQ3NzM1Mjc5LCJpc3MiOiJ0aWVyMS03Y2NkODc0YjQ1LWRrZ21mIiwic3ViIjoiMTg1LjIxMS4zMi41NiIsImRhdGEiOnsidHlwZSI6Imlzc3VlZCIsInJlZiI6IjIwMjUwNTIwVDEwMDExOVotMTdjY2Q4NzRiNDVka2dtZmhDMVNKQ3h0ZjQwMDAwMDAwOTVnMDAwMDAwMDA0dXlyIiwiYiI6IlA3QXFfcnRUMFhhcEVtUnNrRGlmMWppYnJfXy1sbkI4N1VaOE85ekpmS2ciLCJoIjoiUXlweGw2UXlHek1GSl8xZjdjbGNvQnlRYl9VaFhkYXNaS2tkbkNRSDZ6OCJ9fQ.T8Yw8NPAePJ3OJCIkhpxA0i9Ww9Z__-qY0f-pPFOuv3F-7oherHJRPTxyoWanVPBiNBOM-chDuoaWHN9cAkMwHJukYvulFWVUYtkmXoofgyfh7A7dblq9wyU6IOaDxHZXmh8NWBeXTxdKQPnLT5tkFfn3eyDExP9CvYGShtSk9h9qbwVoNODxF4LJCSTJ8fRGShjwGfs--UVTCfj2NXvyUqIzTDKpVsLRFLwpoAwY6oytOwxWVifQSb-PtGtQ7ULG2OEv6JCXu7zlrXKp0-toMNtCO6WudzJELpcxAy8RQseOQC4ZkHiwWgg_z3IkNwjihIDKnsASfmm7spAmmv_cA.WF3obl2IDtqgvMFRqVdYkD5s
https://www.air.org/sites/default/files/2021-06/Response_to_Intervention_Pocket_Guide_2_0.pdf?afd_azwaf_tok=eyJhbGciOiJSUzI1NiJ9.eyJhdWQiOiJ3d3cuYWlyLm9yZyIsImV4cCI6MTc0NzczNTI4OSwiaWF0IjoxNzQ3NzM1Mjc5LCJpc3MiOiJ0aWVyMS03Y2NkODc0YjQ1LWRrZ21mIiwic3ViIjoiMTg1LjIxMS4zMi41NiIsImRhdGEiOnsidHlwZSI6Imlzc3VlZCIsInJlZiI6IjIwMjUwNTIwVDEwMDExOVotMTdjY2Q4NzRiNDVka2dtZmhDMVNKQ3h0ZjQwMDAwMDAwOTVnMDAwMDAwMDA0dXlyIiwiYiI6IlA3QXFfcnRUMFhhcEVtUnNrRGlmMWppYnJfXy1sbkI4N1VaOE85ekpmS2ciLCJoIjoiUXlweGw2UXlHek1GSl8xZjdjbGNvQnlRYl9VaFhkYXNaS2tkbkNRSDZ6OCJ9fQ.T8Yw8NPAePJ3OJCIkhpxA0i9Ww9Z__-qY0f-pPFOuv3F-7oherHJRPTxyoWanVPBiNBOM-chDuoaWHN9cAkMwHJukYvulFWVUYtkmXoofgyfh7A7dblq9wyU6IOaDxHZXmh8NWBeXTxdKQPnLT5tkFfn3eyDExP9CvYGShtSk9h9qbwVoNODxF4LJCSTJ8fRGShjwGfs--UVTCfj2NXvyUqIzTDKpVsLRFLwpoAwY6oytOwxWVifQSb-PtGtQ7ULG2OEv6JCXu7zlrXKp0-toMNtCO6WudzJELpcxAy8RQseOQC4ZkHiwWgg_z3IkNwjihIDKnsASfmm7spAmmv_cA.WF3obl2IDtqgvMFRqVdYkD5s
https://www.understood.org/en/articles/understanding-response-to-intervention
https://files.eric.ed.gov/fulltext/ED526858.pdf
https://www.pbis.org/pbis/what-is-pbis
https://www.readingrockets.org/topics/classroom-management/articles/positive-behavior-strategies-guide-teachers
https://www.challengingbehavior.org/pyramid-model/behavior-intervention/pbs/


Resources 

Trauma-Informed Practices
● National Education Association (United States) Suggestions for TIP
● Supporting Trauma-Informed Schools
● Open-Education Resource:Trauma-Informed School Practices
● A Call to Connection: Making Childhood Trauma Personal
● ReMoved
● Remember My Story: ReMoved Part 2
● Love is Never Wasted - ReMoved Part 3

Culturally and Linguistically Sustaining Practices 
● National Equity Project: Culturally Responsive Teaching
● Culturally Sustaining Pedagogy Infographic
● CLSP Terms Defined
● What Is Culturally And Linguistically Responsive Teaching?
● Video on CSP-Bridging Theory and Practice 

https://www.nea.org/professional-excellence/student-engagement/tools-tips/trauma-informed-practices
https://www.schoolsafety.gov/sites/default/files/2024-05/SchoolSafety%20Issue%20Brief_Strategies%20and%20Resources%20to%20Support%20Trauma-Informed%20Schools_508c.pdf
https://open.umn.edu/opentextbooks/textbooks/trauma-informed-school-practices-building-expertise-to-transform-schools
https://youtu.be/-HG8H4n2j9I?si=IIZYlsvvsQy_ny0w
https://youtu.be/lOeQUwdAjE0?si=41jvg0h1BLxUzsRa
https://youtu.be/I1fGmEa6WnY?si=mncr0dsr9oftZt8o
https://youtu.be/fegRjSgRYXk?si=U0c2Sl4i09tXXKXo
https://www.nationalequityproject.org/culturally-responsive-teaching?gad_source=1&gad_campaignid=10389950117&gbraid=0AAAAAC0BhUAj3ilkbtV7Xj8NAK5-MEvqZ&gclid=Cj0KCQiA0p7KBhCkARIsAE6XlalIGA0FzZ-tLacc3H_b1_paa3hhElhGZGSDL7TAhJZFDUHwpyYV0FsaAqjhEALw_wcB
https://ies.ed.gov/rel-pacific/2025/01/culturally-sustaining-pedagogy-infographic
https://www.cde.ca.gov/sp/me/mt/clrtdescriptions.asp
https://youtu.be/OmS1c4oIeto?si=-zLV8lhZVlhewMIx
https://youtu.be/-l4vEkWYCNs?si=iYXABuufbRnuczh7


Resources 

High-Leverage Practices
● High-Leverage Practices: Revised and Updated
● highleveragepractices.org
● IRIS Center Resources for HLPs
● CEEDAR Center: High-Leverage Practices
● Teaching Works: HLPs for General Education

Evidence-Based Practices
● Best Evidence Encyclopedia
● Center on Instruction
● IRIS Center Evidence-Based Practices Summaries
● IRIS Center: Trustworthy Sources for Current Evidence-Based Practices
● National Center on Intensive Intervention
● Teaching LD
● Vanderbilt: Evidence-Based Practices Landing Page
● What Works Clearinghouse

https://ceedar.education.ufl.edu/wp-content/uploads/2024/03/High-Leverage-Practices-for-Students-with-Disabilties-updated.pdf
http://highleveragepractices.org
https://iris.peabody.vanderbilt.edu/resources/high-leverage-practices/
https://ceedar.education.ufl.edu/high-leverage-practices/
https://www.teachingworks.org/
https://bestevidence.org/#content
https://www.centeroninstruction.org/#content
https://iris.peabody.vanderbilt.edu/resources/ebp_summaries/
https://iris.peabody.vanderbilt.edu/module/ebp_01/cresource/q2/p06/#content
https://intensiveintervention.org/#content
https://www.teachingld.org/#content
https://my.vanderbilt.edu/spedteacherresources/evidence-based-practices-landing-page/
https://ies.ed.gov/ncee/wwc/#content
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